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State and District P 

 

State and District Parameters 
 

Read Well by Third Grade, Minnesota Statute 120B.12 

https://www.revisor.mn.gov/statutes/?id=120b.12 

Minnesota Statute 120B.12 requires all school districts in Minnesota to create a Local Literacy Plan that 

supports student reading proficiency by grade three.  The Local Literacy Plan must be posted on the school 

district’s webpage.  Additionally, the school district must annually submit proficiency data to the 

commissioner of education. 

North St. Paul, Maplewood, Oakdale Schools 

http://www.isd622.org/domain/14 

District 622 provides life-long educational opportunities for residents of all ages.  

Encompassing 42-square miles, District 622 includes all or portions of seven communities within the Twin 

Cities area – North St. Paul, Maplewood, Oakdale, Lake Elmo, Landfall, Pine Springs and Woodbury. 

Residents of the community can be proud of the high-quality programs and services the district provides. From 

highly trained teachers in its preschool programs to nationally-recognized programs at the high schools, 

District 622 is always striving to be the best.  We are committed to the success of every student. 

The district’s work creating a mission, vision, values, and strategic directions guided the development of our 

Local Literacy Plan to support student reading proficiency by Third Grade and is included in this section as a 

reference to readers. 

 

Our Mission 

A community collaborative dedicated to educating and empowering all learners to excel in our changing 

world. 

 

Our Vision 

Learners who are academically engaged, challenged and “world-ready” to succeed beyond their expectations 

and beyond that of comparable districts. This will be demonstrated by: 

o Consistent high student achievement across all programs 

o Achievement and recognition for excellence in education by our peers 

https://www.revisor.mn.gov/statutes/?id=120b.12
http://www.isd622.org/domain/14
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Adult accountability and leadership that assures sustainable programs, systems, structures and results, 

consistent  high student learning and performance and the development of lifetime pride for our students and 

community. This will be demonstrated by: 

o Acceptance of accountability for student learning and outcomes for all students 

o Systematically identifying, measuring, refining, achieving and communicating results 

Strategic deployment of financial resources to address current and future learner educational needs. This will 

be demonstrated by: 

o Attaining and sustaining a solid financial condition 

o Strategically planning for future resource deployment 

Values-based and safe environment for learning and working defined by superior stewardship and strong 

partnerships among people and resources.  This will be demonstrated by: 

o Meeting our public obligations to all learners and staff guided by our Core Values, collaboration 

and operation 

 

Our Core Values 

1. Accountability — Accept personal and shared accountability for the results of our work with learners 

2. Integrity — Demonstrate the core values of openness, honesty and integrity in every interaction 

3. Excellence — Seek excellence and attain high levels of achievement in every endeavor 

4. Achievement — Focus on the results of action (learning) and not the action itself (teaching) 

5. Courage — Do what needs to be done because it is the right thing to do  

6. Teamwork — Willing to collaborate 

7. Respect — Respect every individual and provide 

 

Our Strategic Directions 

1. Focus on Individual Student Growth and High Achievement 

2. Focus on Attitude and Actions that Assure Success for All 

3. Align Schedule & Structure to Meet Student Needs 

4. Modernize Technology to Increase Productivity, Improve Learning and Better Prepare Students for “Real 

World” 

5. Engage in Professional Development to Improve Leadership and Quality of Instruction 

6. Secure and Manage Money Resources Well Enough to Focus on Mission 
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I. District Early Literacy Beliefs and Program 
Goals  
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District 622 Literacy Beliefs 
 
Literacy is critical to preparing our students to excel in our changing world.  

Based on Marie Clay’s definition of reading, we believe that reading and writing are reciprocal message 

getting/message giving, problem solving activities which increase in power and flexibility the more they are 

practiced.   

We believe that to meet the challenges of teaching literacy in the 21st century, we must implement a Balanced 

Literacy Framework based on a set of comprehensive principles that honor children’s rights to excellent 

instruction. 

We believe that all children have a right to: 

 Early reading instruction that meets individual needs 

 Literacy instruction that builds skill and the desire to read increasingly complex materials 

 Well-prepared teachers who keep these skills up to date 

 A variety of books and other reading materials in their classrooms and in school and community libraries 

 Assessment that identifies strengths as well as needs and involves students in making decisions about 

their own learning 

 Supplemental instruction from professionals specifically prepared to teach literacy 

 Instruction that involves parents and communities in students’ academic lives 

 Instruction that makes meaningful use of first-language skills 

 Equal access to instructional technology 

 Classrooms that optimize learning opportunities  

(Adapted from the IRA-Children’s Literacy Rights, 2007) 

Balanced Literacy 

District 622, through its Curriculum Improvement Process, has identified Balanced Literacy as the guiding 

framework for implementing these beliefs, accomplishing its mission and meeting its goals and objectives for 

literacy learning and achievement. 

Balanced Literacy, as practiced in 622, reflects the following: 
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 A Gradual Release of Responsibility approach allows teachers to slowly and consciously release more 

responsibility for learning to the students.  Gradual release is done across components of Balanced 

Literacy, across a lesson and across the week, and unit. 

 Teaching for understanding must be the primary goal.  Explicit instruction – teachers open up their 

thinking and show how – modeling our thought process aloud.   

 Design lessons to focus on one learning target or aspect of quality at a time. 

 Students learn best through collaboration and conversation with others. 

 Skills must be taught in context, as part of relevant literacy events.   

 Classrooms need to optimize learning opportunities. 

 Prepare students for learning by frontloading (build background, etc.), the more we frontload for students, 

the more independently students – even our youngest ones – are able to work, problem solve and 

produce better-quality work. 

 Assessment that identifies strengths as well as needs and involves students in making decisions about 

their own learning.   

 Seven strategies for Assessment FOR Learning (including student specific feedback and goal setting) and 

the 5 keys to assessment quality.   

 The purpose of assessment is to inform and shape instruction. 

 Access to interesting texts and choice.   

 Matching students with appropriate texts.   

 Literacy instruction that builds skill and the desire to read increasingly complex materials.   

 Students need a variety of books and other reading materials in their classrooms and in school and 

community libraries.   

 Teacher understanding of text complexity expectations. 

 Writing and reading have reciprocal positive effects.   

 Link reading and writing to take advantage of the natural reciprocity between the various reading and 

language processes. 

 Availability of expert tutoring.  

 Some students simply need more intensive and more expert instruction if they are to maintain a pace of 

development that is comparable to their peers.   

 Small groups = 4 or less    

 Ensure the supplemental instruction from professionals specifically prepared to teach literacy. 

 The teacher’s own literacy habits and strategies greatly impact what is done in the classroom.   
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Goals and Objectives 
 

Reading Well by 3rd Grade is one component of District 622’s comprehensive efforts towards its goal of 

having all students reading proficiently at grade level. Progress toward this goal is monitored using data from 

state accountability tests, FastBridge Learning’s adaptive Reading and Early Reading, measures of reading 

fluency and early reading skills. School improvement targets for our elementary schools that will indicate 

success in meeting this goal include: 

• 75% of students will meet or exceed standard on state reading accountability tests by spring of 

2020. (This target has been recalibrated for the more rigorous MCA-III. Many of our schools had 

already met that target with the 2012 MCA-II.) 

• The widest reading proficiency gap between any student group of color and white students will be 

no greater than 10%. 

District 622 has made steady gains in proficiency has measured by the Minnesota state accountability reading 

tests. District-wide, third grade proficiency has risen from 73.2% in 2010. In  

2013, proficiency on the new and more rigorous MCA-III was 54.1%, but a Minnesota Department of  

Education document connecting the MCA-III to the prior year’s MCA-II indicates that district 622’s actual 

reading performance in 2013 was on par with or slightly improved over 2012. In 2015, MCA-III reading tests 

showed an increase over 2013 and 2014 results (53.4%) at 57.1% proficiency.  

Similarly, District 622 has greatly reduced the gap in proficiency between students of color and white students 

through gains in proficiency. The size of the third-grade gap has dropped from 24.7 in 2010 to 17.3 in 2015, 

with some schools already meeting their 2020 goal of a widest gap of 10% or less. The gap size increased 

slightly to 17.6 in 2013 and 23.2 in 2014, and we noted in the data the MCA-III’s increased rigor 

disproportionately affected our student groups where English is not commonly spoken in a large percentage of 

homes. 

The How? 

• Strengthening our literacy curriculum and instruction for all students through implementation of 

balanced literacy instruction.  
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• Comprehensive monitoring of literacy skills to identify students who may need additional assistance 

and implementation of a system that responds to student needs with research-based interventions, 

and monitors the effectiveness of these interventions. 

• Thorough and ongoing professional learning in balanced literacy instruction that meets students at 

their current reading level and advances them toward and beyond grade level proficiency.  

• Culturally responsive instructional strategies that recognize and respond to the varied learning 
needs of a diverse student population. 
 

2015-2016 Spring Benchmark aReading Results 

Grade 2 # proficient # total % proficient 

Am Indian 9 18 50.0% 

Asian 92 170 54.1% 

Hispanic 42 91 46.2% 

Black 85 157 54.1% 

Students of 
Color 

228 436 52.3% 

White 217 312 69.6% 

All 445 748 59.5% 
 
 
 

Grade 3 # proficient # total % proficient 

Am Indian 8 19 42.1% 

Asian 96 152 63.2% 

Hispanic 43 92 46.7% 

Black 91 179 50.8% 

Students of 
Color 

238 442 53.8% 

White 222 315 70.5% 

All 460 757 60.8% 
 

 



  

 

9 | P a g e  
 

 

2016-2017 Spring Benchmark aReading Goals 

Grade 2 % proficient 

Am Indian 55% 

Asian 59% 

Hispanic 51% 

Black 59% 

Students of 
Color 

57% 

White 72% 

All 63% 
 

Grade 3 % proficient 

Am Indian 55% 

Asian 59% 

Hispanic 51% 

Black 59% 

Students of 
Color 

57% 

White 72% 

All 63% 

2016-2017 goals were set using a cohort model.  Grade 3 goals were set based on the performance of 

students in Grade 2 in 2015-2016. 
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II. District Early Literacy Curriculum & 
Instructional System 
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Curriculum Improvement Process & Outcomes 
 

Curriculum Improvement Process 

District 622’s Curriculum Improvement Process aligns with MN legislative statutes 120B.11 that requires 

districts to have in place an adopted written policy for determining curriculum outcomes, curriculum 

assessments, and resources to meet those outcomes.  All district 622 educators and administrators participate 

in this on-going process that includes review of research-based instructional practices, alignment of state and 

national academic standards, and evaluation of 622 student progress toward meeting those standards.  The 

District 622 Advisory Committee engages parents and community members in this process. 

Reading materials selected 

District 622 conducted a review of required K-12 MN Academic Standards in Language Arts.  These MN 

Academic Standards reflect the nationally developed Common Core State Standards.  District 622 educators 

and administrators also participated in on-going professional learning around the implementation of these 

standards and instructional best practices for all grade levels.  K-5 educators and administrators developed an 

evaluation rubric that identified instructional priorities and applied this rubric to proposed 

resources/materials.  The recommendation of the K-5 Language Arts Committee and administrators was the 

2013 Teachers College Units of Study for Reading and Writing as the core instructional resource for all K-5 

students.  This resource has been implemented beginning fall 2013 and supported through the purchase of 

Teachers College resources as well as classroom libraries for all elementary sites.  This recommendation was 

approved by the District 622 School Board on June 26, 2013. 

Reading Workshop Materials from Heinemann 

Words Their Way Materials from Pearson 

Outcomes 

The 2010 Minnesota English Language Arts Standards include reading, writing, speaking, viewing, listening, 

media literacy and language.  Standards and benchmarks are identified by grade level, including standards in 

history/social studies, science, and technical subjects.  These standards are arranged in learning progressions 

that are anchored in college and career readiness. 

 

http://www.unitsofstudy.com/teachingreading/default.asp
http://www.pearsonhighered.com/educator/series/Words-Their-Way-Series/10888.page
http://education.state.mn.us/mdeprod/idcplg?IdcService=GET_FILE&dDocName=005238&RevisionSelectionMethod=latestReleased&Rendition=primary
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Instructional System 

Instructional Framework 
 
Why do we now have a “framework”?  There are several reasons, and Fountas and Pinnell in Guiding Readers 

and Writers Grade 3-6:  Teaching Comprehension, Genre, and Content Literacy, help us sort out the essential 

purposes of a framework for instruction.   They suggest that a framework helps teachers develop a common 

language and vision as well as efficiently allocate instructional time.  Further, a framework helps teachers 

develop effective routines for individual learning, and enables both teachers and students to make 

connections between the various components of the curriculum. 

To understand the 622 Instructional Framework and how the components fit together, it is helpful to have 

grounding in some basic philosophical principles regarding balanced literacy.  Regie Routman in Conversations 

helps direct our thinking.  In a balanced literacy program: 

o All aspects of reading and writing receive appropriate emphasis, and a state of equilibrium exists 

between all the components.   

o The goal of the guided contexts in reading and writing is to help readers and writers become 

independent problem solvers, self-monitors, self-evaluators, and goal setters. 

o The teacher is the knowledgeable decision maker who continually monitors and adjusts support 

and instruction based on students’ needs, interests and experiences. 

o The Conditions of Learning (immersion, demonstration, expectation, responsibility, use, 

approximation, and response) are thoughtfully considered in each component of balanced 

literacy.  The probability of student engagement is increased when these conditions are present. 

o A Gradual Release of Responsibility approach allows teachers to slowly and consciously release 

more responsibility for learning to the students. 

o Teaching for understanding must be the primary goal. 

o Students learn best through collaboration and conversation with others. 

o Skills must be taught in context, as part of relevant literacy events. 

o The purpose of assessment is to inform and shape instruction. 

o The teacher’s own literacy habits and strategies greatly impact what is done in the classroom. 

  



622 K-5 Language Arts Instructional Framework 
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 Interactive Read Aloud 
Teachers read to students and model literacy skills and 

strategies using diverse types of texts. These texts need to 

be quality materials that will expand vocabulary and 

comprehension strategies.  Whole Group Book Talks take 

place routinely. 

 

    Language &  
Word Study 

 

Goal:  Students 
investigate the 

meaning and structure 
of words and the 

conventions and forms 
of written language. 
Students explore the 

intricacies of language 
across multiple genres 

including literature, 
informational texts, 

and poetry.   

Reading 

Workshop 
Goal:  Students 

develop reading 

strategies and 

skills to construct 

meaning and use 

reading as a tool 

for learning and 

communication. 

Students read for 

sustained periods 

and explore 

different genres 

and formats for a 

range of 

purposes. 

 

Writing 
Workshop 

Goal:  Students 
develop writing 
strategies and 

skills, learn about 
the writer’s craft, 
and use writing as 
a tool for learning 

and 
communication. 

Students write for 
sustained periods. 

They explore 
different genres 

and formats for a 
range of purposes 
and for a variety of 

audiences. 
 

Small Flexible Groups 

Teachers differentiate instruction for students 
based on formative assessment used to adjust 
and scaffold instruction that addresses student 
need. 

 Conferring (one to one, partner and group):  
research, decide, specific praise, teach, link  

 Strategy group: Lesson with students 
independent text 

 Guided Reading: Using a teacher chosen 
text, the teacher works with a small 
temporary group of students to develop 
their processing strategies as they read a 
variety of increasingly challenging texts.  

Shared Reading 
Teachers and students read 

and/or reread common texts in a 

variety of genres. The purpose of 

shared reading is to teach skills 

and strategies, increase reading 

fluency, learn content information 

and support readers. 

 

Independent Reading 
Students read on their own or with partners for the 

purpose of practicing skills and strategies 

appropriate for the book they are reading. 

Students have opportunity to choose from a wide 

range of independent materials with monitoring 

and support from the teacher.    

Students’ thinking is evident in their response journals and 

Shared Writing 
Teacher and students create a piece 
of writing together.  The teacher acts 
as scribe to support the process. 

 

Interactive Writing 
Teacher and students compose 
and construct text while sharing 
the pen. 

 

Small Flexible Groups 
Teachers differentiate instruction for students 
based on formative assessment used to adjust 
and scaffold instruction that addresses student 
need. 

 Conferring (one to one, partner and group):  
research, decide, specific praise, teach, link 

 Strategy group:  Lesson with students’ 
independent writing, teacher models with 
mentor text or writing sample. 

 Guided writing-Students engage in writing a 
variety of texts.  Teacher guides the process 
and provide instruction through mini-
lessons and conferences.  

 

Independent Writing 
 
Students write their own text. 

 

Accountable Talk/Active 
Listening 
 Partnerships      Oral Story Telling 

 Share                   Celebration 
 Word Study 

Teachers use a developmental 

approach of instruction that 

integrates spelling, phonetic 

principles and vocabulary 

development. 

Accountable Talk/Active Listening 
Teachers scaffold students with prompts and 

strategies to empower them to participate in 

conversations designed to deepen 

comprehension and strengthen oral language 

skills. 

-Book Clubs              -Share 

-Partnerships             -Celebration 
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III. District Early Literacy Process to 
Assess Students  
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K-5 Universal Screening, Diagnostic Assessment, and Progress 
Monitoring 

Universal Screening 

Universal screening is conducted to identify or predict students who may be at risk for poor 

learning outcomes. These assessments are typically brief, conducted with all students at a grade 

level, and followed by additional testing or short-term progress monitoring to corroborate 

students’ risk status. In screening, attention should focus on fidelity of implementation and 

selection of evidence-based tools, with consideration for cultural and linguistic responsiveness and 

recognition of student strengths (Center on Response to Intervention). 

 

All ISD622 students in Kindergarten through grade 8 will be screened using the FastBridge 

Learning assessments. FastBridge Learning is a comprehensive reading and math assessment 

system developed by the University of Minnesota. Formally called Formative Assessment System 

for Teachers (FAST), it supports quick benchmark assessment of all students (universal screening) 

and progress monitoring tools for teachers and interventionists. District 622 started using this set 

of tools in 2014. The specific universal screening assessment used varies slightly by grade level and 

is shown in the table below.  

 

 For cut scores for proficiency on reading universal screening assessments see page 19. 



 

 

8 | P a g e  
 

* 

 

 

 

 

 

 

 

Universal screenings are administered by trained proctors.  District 622 uses the benchmarks 

established by FastBridge Learning for each season of universal screening for each grade level.  

These benchmarks are predictors of a student’s future overall reading performance.  They are one 

type of indicator of whether a student is “on track” or not to be reading at grade level expectations.  

If a student does not meet the benchmark in any given season of any given grade level, one of the 

following actions is taken based on the analysis of other current and historic screening and 

diagnostic data: 

 No changes to student programming are made based on the analysis of other current and 

historic screening and diagnostic data 

 Student is placed in an appropriate core (Tier I) or strategic (Tier II) intervention given the 

universal screening score and other screening and diagnostic data 

 Student is referred to the school’s Multi-Tiered System of Support Team for further 

discussion and intervention planning 

 Student remains in an effective intervention program (if the student was already receiving 

intervention services and making progress at or above the expected rate) 
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Diagnostic Assessments 

Screening measures are similar to dashboard lights on a car. The check engine light tells you there may 

be a problem, but does not tell you what that problem is. To successfully fix the problem, a mechanic 

must determine what activated the light. 

 

Diagnostic assessments are used in the problem solving process to more precisely identify where a 

student’s difficulties lie. For example, when a student’s performance is below a comprehension 

benchmark score, that performance could indicate issues anywhere in the reading process. Responding 

immediately with an intervention targeting comprehension may not address the student’s immediate 

need. A diagnostic such as a reading fluency check may indicate that more fundamental reading skills 

the issue. 

 

District 622 uses the diagnostic tools within the FastBridge Learning assessment system in addition to 

classroom measures to determine specific student needs. See the flowchart on page 22 for more details. 

 

Progress Monitoring 

All students who are receiving strategic (Tier 2) or intensive (Tier 3) interventions are progressed 

monitored at least every two weeks, often weekly.  They type of progress monitoring tool depends on 

the type of intervention the student is receiving.  There are standard protocols for administering each of 

these progress monitoring assessments.   

Progress monitoring data are reviewed at least every eight weeks, often more frequently, to determine 

next steps in serving students. Some students may no longer need intervention, they may need a change 

in intervention, or they may be making expected growth with the intervention. Teachers use these data 

alongside classroom measures to support changes to services. 
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K-3 Literacy Assessment Windows 
 

In addition to the universal screenings that are conducted three times a year (described in the previous 

section), the district monitors the impact of the curriculum on student learning by conducting common 

performance assessments across each grade level two to three times per school year.  These 

performance assessments are called District Curriculum Assessments.  In literacy, these assessments 

specifically gage progress toward proficiency on a limited number of state standards.  In addition, each 

classroom teacher uses the Benchmark Assessment System to assess their students’ overall reading 

ability in a one on one setting one to three times annually, depending on the grade level.  These 

classroom assessments provide teachers rich information for selecting texts for students to read as well 

as instructional goals for individual, small group, and large group instruction. 

The grid below provides information about the time of year each assessment is given. 

Key for Assessment Grid:

[DCA] – District Curriculum Assessment 

[CA] – Classroom Assessment 

[PA] – Performance Assessment 

 

[RW] – Reading Well Plan Component 

[US] – Universal Screening 

BAS – Benchmark Assessment System 

 

Grade 
Level 

Fall Winter Spring 

K 

September 

 Letter ID [US][RW] 

 Concepts of Print [US][RW] 

 Letter Sound ID [US][RW] 

 Onset sounds [US][RW] 
 
 
 
 
 
 
  

January 

 Letter Sound ID [US][RW] 

 Onset Sounds [US][RW] 

 Word Segmenting[US][RW] 

 Decodable Words[US][RW] 
 
Last week of February 

 Informational Performance 
Assessment, after Unit 5: 
Learning About Ourselves 
and Our World [DCA][PA] 

 

May 

 Informational Performance 
Assessment, applying what 
they learned during the year 
[DCA][PA] 

 Letter Sound ID [US][RW] 

 Word Segmenting[US][RW] 

 Decodable Words[US][RW] 

 Sight Words[US][RW] 
 
By end of May 

 BAS for all students [CA] 
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1 

September 

 Word 

Segmenting[US][RW] 

 Decodable 

Words[US][RW] 

 Sight Words[US][RW] 

 Sentence 

Reading[US][RW] 

By the end of October 

 BAS for all students [CA] 

 Words Their Way inventory 
(District Expectation, not 
recorded)[CA] 

Early December 

 After Unit 3: Learning About 
the World by Reading 
[DCA][PA] 

January 
 Oral Rdg. Fluency 

[US][RW] 

 Word Segmenting 

[US][RW] 

 Decodable Words 

[US][RW] 

 Sight words [US][RW] 

By end of Unit 4 (mid-Feb.) 

 BAS for all students [CA] 

 Words Their Way 

End of April 

 After Unit 6: Reading Across 
Genres to Learn About a 
Topic [DCA] [PA] 

 
May 

 Oral Rdg. Fluency [US][RW] 

 Word Segmenting [US][RW] 

 Decodable Words [US][RW] 

 Sight Words [US][RW] 
 
By end of May 

 BAS for all students [CA] 
 

2 

September 

 Oral Rdg. Fluency 

[US][RW] 

 Words Their Way inventory 
(District Expectation, not 
recorded)[CA] 

 
October 

 BAS for all students [CA] 
 
Mid November 

 After Unit 2: Reading 
Informational Books [DCA] 
[PA] 

 

January 

 Oral Rdg. Fluency [US][RW] 
 
By end of Trimester 2 

 BAS for all students [CA] 

 Words Their Way 
inventory[CA] 

 
First week of March 

 Towards the end of Unit 5 
Series Reading and Cross 
Genre Reading Clubs [DCA] 
[PA] 

 

End of April  

 After unit 6: Nonfiction 
Reading Clubs [DCA] [PA] 

 
May 

 Oral Rdg. Fluency [US][RW] 
 
By end of May 

 BAS for all students [CA] 

3 

September 

 Oral Rdg. Fluency [US][RW] 

 Words Their Way inventory 
[CA] 

 
October 

 BAS for all students [CA] 
 
December 

 After Unit 3: Navigating 
Nonfiction [DCA] [PA] 

January 

 Oral Rdg. Fluency [US][RW] 
 
By end of January 

 BAS for below level 
students [CA] 

 Words Their Way inventory 
[CA] 

February 

 Literature Performance 
Assessment (At the end of 
the mystery Book Clubs 
Unit) [DCA] [PA] 

 

End of April 

 Informational Performance 
Assessment (At the end of 
the Biography Book Clubs 
Unit) [DCA] [PA] 

 
Last three weeks of May 
Oral Rdg. Fluency [US][RW] 
 
By end of May 

 BAS for all students [CA] 
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Beginning, Mid and End of Year Reading Benchmarks/Early Literacy 

Measures (Universal Screening)  
 

Kindergarten Fall Winter Spring 

*earlyReading Composite 34 53 66 

 

Grade 1 Fall Winter Spring 

*earlyReading Composite 38 48 56 

*See page 15 for a list of assessments that make up the early Reading composite score. 

Beginning, Mid and End of Year Reading Benchmarks/Oral Reading 

Fluency (Universal Screening) 
 

Grade Fall Winter Spring 

1 NA 41 70 

2 59 87 105 

3 91 115 130 

 

Beginning and End of Year Reading Benchmarks/aReading – overall 

reading (Universal Screening) 
 

Grade Fall Spring 

2 469 487 

3 483 502 
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IV. District Early Literacy Intervention 
Program   
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District 622’s Multi-Tiered System of Support 
 

Core- High-Quality Classroom Instruction, Screening, and Group Interventions 

Within core instruction, all students receive high-quality, evidence-based instruction provided by highly 

qualified personnel to ensure that their difficulties are not due to inadequate instruction. All students are 

screened three times per year to establish an academic and behavioral baseline and to identify struggling 

learners who need additional support. Students identified as being “at risk” through universal screenings 

and/or results on state- or district-wide assessments receive supplemental instruction during the school day 

in the regular classroom. The length of time for this step can vary, but it generally should not exceed 8 

weeks. During that time, student progress is closely monitored using a validated screening system such as 

curriculum-based measurement. At the end of this period, students showing significant progress are 

returned to the regular classroom program. Students not showing adequate progress are moved to strategic 

intervention (Tier 2). 

Strategic Intervention (Tier 2) 

Students not making adequate progress in core instruction and classroom intervention are provided with 

increasingly intensive intervention matched to their needs on the basis of levels of performance and rates of 

progress. Intensity varies across group size, frequency and duration of intervention, and level of training of 

the professionals providing instruction or intervention. These services and interventions are provided in 

small-group settings in addition to instruction in the general curriculum. In the early grades (kindergarten 

through 3rd grade), interventions are usually in the areas of reading and math. A longer period of time may 

be required for this tier, based on student growth. Students who continue to show too little progress at this 

level of intervention are then considered for more intensive interventions as part of Tier 3. 

Intensive Intervention (Tier 3) & Comprehensive Evaluation 

At this level, students receive individualized, intensive interventions that target the students’ skill deficits. 

Students who do not achieve the desired level of progress in response to these targeted interventions are 

then referred for a comprehensive evaluation and considered for eligibility for special education services 

under the Individuals with Disabilities Education Improvement Act of 2004 (IDEA 2004). The data collected 

during core intervention, strategic intervention, and intensive intervention are included and used to make 

the eligibility decision. 

http://www.rtinetwork.org/essential/assessment/progress
http://www.rtinetwork.org/essential/assessment/progress
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It should be noted that at any point in the MTSS process, IDEA 2004 allows parents to request a formal 

evaluation to determine eligibility for special education. This process cannot be used to deny or delay a 

formal evaluation for special education. 

 

District 622 General Ed Reading Intervention Descriptions 
 

Lexia 

Lexia CORE5 is a computer- 

based supplemental reading 

program designed to help all 

learners master basic reading 

skills. Through independent 

practice, students build speed 

and accuracy in the application of 

phonics skills. The program 

develops critical phonological 

reading skills to foster automatic 

word recognition while 

monitoring for meaning. The 

activities promote 

comprehension skills through the 

application of phonological 

strategies to single words, 

phrases, sentences, paragraphs 

and stories and emphasize 

listening skills and following 

directions. 

 

More information can be found at: 

http://www.fcrr.org/FCRRReports/PDF/Lexia_Reading_v5.pdf 

http://www.lexialearning.com/effectiveness/research 

https://edtech.fcps.net/tec/documents/83/mkres_research_report_for_email.pdf 

http://www.fcrr.org/FCRRReports/PDF/Lexia_Reading_v5.pdf
http://www.lexialearning.com/effectiveness/research
https://edtech.fcps.net/tec/documents/83/mkres_research_report_for_email.pdf
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Read Naturally LIVE 

Read Naturally LIVE is a structured, web-based intervention program that combines modeling, repeated 

reading, and progress monitoring — three strategies that research has shown are effective in improving 

students' reading proficiency. Using audio support and graphs of their progress, students work with high-

interest material at their skill level.  The program automates the placement process, assigns an appropriate 

reading goal, and allows staff to customize the program by accelerating or skipping steps for advanced 

readers. It also creates detailed reports that track student progress and indicate areas that need additional 

coaching. 

 

More information can be found at: 

http://www.readnaturally.com/approach/ratings.htm 

 

Leveled Literacy Intervention (LLI) 

The Fountas & Pinnell Leveled Literacy Intervention System (LLI) is a small-group, supplementary 

intervention program designed to help teachers provide powerful, daily, small-group instruction for the 

lowest achieving children in the early grades. 

Lessons across the three systems progress from beginning reading in Kindergarten or Grade 1 (Level A) 

to beginning reading for Grade 3 (Level N). 

 LLI is designed to be used with small groups of young children who need intensive support to 

achieve grade-level competency.  

 Participants include low-achieving children who are not receiving another supplementary 

intervention.   

 English language learners can also benefit from LLI. Each LLI lesson provides specific 

suggestions for supporting English language learners.  

More information can be found at: 

http://www.memphis.edu/crep/pdfs/AERA_08-LLI.pdf (see especially pgs. 28-29) 

http://www.heinemann.com/fountasandpinnell/researchLLI.aspx 

 

 

 

http://www.readnaturally.com/approach/ratings.htm
http://www.memphis.edu/crep/pdfs/AERA_08-LLI.pdf
http://www.heinemann.com/fountasandpinnell/researchLLI.aspx
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District 622 Special Ed Reading Intervention Descriptions 
 

Sonday 1 

The Sonday System 1 guides beginning reading, writing and spelling instruction, reading intervention, 

instruction for English Language Learners (ELL) and is highly effective in the Response to Intervention (RtI) 

model. The Sonday System 1 provides a lesson template for instructors to teach the essential skills to their 

students in every lesson, every day. 

 

Sonday 2 

The Sonday System 2 guides intermediate reading, writing and spelling instruction, reading intervention, 

instruction for English Language Learners (ELL) and is highly effective in the Response to Intervention (RtI) 

model. The Sonday System 2 is a continuation of Sonday System 1 and guides the instruction for 

intermediate reading and intervention with emphasis on multi-syllabic words, prefixes and suffixes. 

 

More information can be found at: 

http://www.winsorlearning.com/site/results/ 

http://www.winsorlearning.com/site/results/test-scores/minnesota/ 

 

Kansas Strategies 

No single strategy is a panacea. We have reading strategies that help students figure out what a word is, 

comprehend what they’re reading, acquire vocabulary, and understand the structure of text. All of these 

strategies are essential for a well integrated, balanced reading program. Likewise, an array of strategies in 

other areas is necessary for student success.  

The Strategic Instruction Model® Learning Strategies have been successfully field tested with students 

judged to be at risk for academic failure. Research has demonstrated that consistent, intensive, explicit 

instruction and support are key ingredients for instructional success. Our research took place in public 

schools, primarily in middle and high school settings, and the strategies were field tested by teachers. We 

have successfully tested a combination of instructional models involving general education teachers and 

special education teachers, both individually and collaboratively. 

More information can be found at: 

http://www.ku-crl.org/sim/brochures/LSoverview.pdf 

http://www.winsorlearning.com/site/results/
http://www.winsorlearning.com/site/results/test-scores/minnesota/
http://www.ku-crl.org/sim/brochures/LSoverview.pdf
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Language Live 

Language Live is used with our grade 6-12 student population with disabilities in our Setting I and II 

programs It leverages the power of technology to solidify foundational literacy skills in a private and 

personal learning environment. Instruction focuses on the following skill areas: consonant and vowels, 

fluency, morphology, Greek and Latin roots, and encoding and decoding. It provides small group instruction 

with online practice.  

More information can be found at: 

http://www.voyagersopris.com/info/language-live/what.html  
 
 

Four Blocks 

Four Blocks is a balanced-literacy  framework for teaching language arts in grades 1-3. The Four 

Blocks program is based on the premise that all children don't learn in the same way and integrates 

four language arts areas into reading instruction. Those areas are: guided reading, self-selected 

reading, writing, and working with words. It is used with students with autism, mild to moderate 

and severe profound disabilities. 

 

K-Grade 5 Special Education Reading Workgroup 

This group of professionals which included 3 principals, 1 school psychologist, 6 resource teachers, 3 center-

based teachers from the elementary level, met to review possible reading curriculum to be used with 

students with disabilities. The group would also recommend a reading program/curriculum to be used in an 

elementary resource, FAN, CID or CREED setting. The workgroup reviewed the following products- Goal 

Book, Goal Pathways, Voyager Passport, and Velocity.  

 

The following factors were also discussed: 

 Environment for Reading- The special education classroom- some too small, other have too many 

students with off task and behavior issues.   

 Access to Technology- All programs will need an infusion.  This is already being address through student 

services.  

 Time to Schedule Students- With programs that require 40-50 minutes of reading time, how can staff 

implement a program with high workloads and limited time?  

http://www.voyagersopris.com/info/language-live/what.html
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Recommendations 

1. Pilot the Velocity program during ESY. 

2. Hold on ordering any other program until the reading group can meet again to review feedback 

from ESY teachers. 

3. Order 4 laptops per resource and center based teacher, since any program will require access to 

technology. 
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V. Support System for EL Learners   
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EL Supports 
 

STUDENT SUPPORT SYSTEM FOR ENGLISH LEARNERS 

North St. Paul-Oakdale-Maplewood believes in culturally responsive instruction that is essential for all 

learners, and as a result, has made resources available to all staff to effectively recognize and respond 

to the needs of all students.   

When a North St. Paul-Oakdale-Maplewood student’s primary language is not English, the student is 

administered a language proficiency test to determine English Learner (EL) identification. K-12 

buildings use WIDA’s W-APT. As valid and reliable test, this proficiency placement measure assesses 

social, instructional, and academic English proficiency in the four domains of reading, writing, speaking, 

and listening. 

ISD 622 EL teachers use the WIDA English language proficiency tests to determine each student’s 

English Language Development (ELD) levels for grades PreK-12. The WIDA tests are aligned with the 

WIDA ELD standards, which were adopted by Minnesota in June 2011. All WIDA tests use the same ELD 

level scale and calculate composite English language development levels based on raw scores. The table 

below provides detail on how the WIDA test defines English language proficiency. 

WIDA English Language Development (ELD) Levels for grades PreK-12: 

        Entering  Emerging  Developing Expanding Bridging Reaching 

            
1.0 - 1.9 2.0 - 2.9 3.0 - 3.9 4.0 - 4.9 5.0 - 5.9 6.0 

 

In addition to the English Language Acquisition data, North St. Paul-Oakdale-Maplewood uses a wide 

variety of data to determine each English Learner’s educational needs and design appropriate core 

instructional program and intervention supports.  Classroom, district, and state assessments are used 

with all students including English Language Learners. 

The allocation of resources and the identification of training needs are determined by a review of 

student learning data. Disaggregated data on EL learners is reviewed as part of the district’s annual 

school improvement planning work, during regular data review by sites and teams throughout the year, 

and in the summer when annual language proficiency (WIDA ACCESS) scores are made available to the 

district. 



 

 

22 | P a g e  
 

North St. Paul-Oakdale-Maplewood EL and mainstream teachers are invited to participate in 

professional development on language acquisition skill development and on meeting the 

comprehensive educational needs of English Learners. North St. Paul-Oakdale-Maplewood has begun 

training both EL and general education teaching staff in Sheltered Instruction (SIOP®) to support our 

EL learners and all learners with language-based needs.  

Emphasis is placed on all educators taking responsibility for the English language development of 

students so that their needs are met. All teachers collaborate to meet the needs of students, whether 

through pull‐out, co‐teaching or a combination of these models. In addition to receiving core 

instruction from their mainstream teachers, EL students receive supplemental services from their EL 

teachers who use EL strategies to teach language and literacy through content. 

North St. Paul-Oakdale- Maplewood utilizes the EL supervisor to provide language based train-the-

trainer modules to school-based EL teachers who in turn act as a resource to the Principal and staff 

development chairs in designing staff learning that advances the English language acquisition skills of 

EL learners at their elementary schools and therefore preparing staff with academic language analysis 

processes, as well as, instructional strategies that impact learners with  the vocabulary and background 

knowledge to read. The school district’s Student Services and Teaching and Learning teams work with 

site Principals to design high quality professional development experiences that help create enduring 

understandings that align both language and content instruction for all teachers.  
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VI. District Early Literacy Professional 

Development on Scientifically-Based 
Reading Instruction  
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Literacy Professional Development Overview 
 
District literacy professional development in ISD 622 is guided by our Advisory Staff Development 

Committee, the Language Arts Subject Area Committee, and the Department of Teaching and Learning.  

These groups analyze student learning data (including state level data and district curricular 

assessments) as well as data from teacher surveys of previous professional development in order to set 

priorities for adult learning and structure that learning.  These groups have identified professional 

development content and structures  that is required for all teachers, required for some teachers, and 

optional for all teachers. 

Literacy focused professional development in ISD 622 will: 

 Provide relevant professional development experiences aligned to the Common Core State 

Standards, the balanced literacy framework adopted by the district, and the Reading and 

Writing Project developed by Teachers College.    

 Help reduce the achievement gap by linking the district work around culturally responsive 

teaching practices to literacy instruction through experiential learning, guided reflection, and 

individual coaching. 

 Use varied formats to train teachers and support ongoing  learning:   

o District wide grade level sessions 

o Site based staff meetings around building specific school improvement goals and 

QComp strategies based on school data 

o Small group coaching from an instructional coach 

o Individual coaching from an instructional coach 

o Peer observations and coaching 

o Grade level PLCs  

o Individual support through a mentor program for new teachers 

 Be provided by district instructional coaches who are available at individual sites to provide 

continued support in classroom implementation.   
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District Literacy Professional Development Content & Structures 

 
Required Professional Development Content and Structures for All 

Instructional Framework and Curriculum Training:  All teachers of core reading attend professional 

development during the year focused on the district’s instructional framework, academic standards, 

and the Teachers College Curriculum materials. 

Instructional Coaching: Each site has a minimum of a half time Instructional Coach.  Although coaches 

provide coaching in subject areas other than literacy as well, the majority of their coaching focuses on 

literacy, especially in grades  K-3.  Coaching focuses on providing teachers with a critical partner to help 

implement the instructional framework, standards, and curriculum materials. 

Professional Learning Communities:  All teachers are part of a grade level or subject area PLC.  These 

teams meet a minimum of 200 minutes per month. Their work includes, but is not limited to, time to 

examine student achievement and monitor progress, assess the needs of students and develop a plan to 

meet those needs, create common assessments, and continue to learn and grow as literacy teachers. 

Required Professional Development Content and Structures for Some 

New Teacher Literacy Training: New teachers are provided with two to three days of literacy training 

beginning before school starts and continuing into later in the year.  Sessions focus on the balanced 

literacy framework and district practices.  New teachers are provided with a mentor who meets with 

them before the year starts to learn about reading instruction, resources, and materials available.  

Monthly seminars for new teachers are provided through the district for continued instruction and 

support. 

Site Improvement Retreat/Site Improvement Team: A two day site improvement retreat is held in 

August, prior to the start of the school year.  School improvement team is made up of grade level 

teachers, special area teachers, special education teachers, instructional coaches, and administrators 

gather at a district site to examine district and building data which will lead to site improvement goals.  

Site teams are responsible for bringing the plan to all teachers at their building, creating a site based 

professional development plan for the upcoming school year, providing professional development 

around their goals, facilitating Professional Learning Communities, and keeping the improvement plan 

alive.   
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District Early Literacy Parent Notification & Involvement 

 

Parents are notified of Universal Screening scores every fall, winter, and spring.   When possible, teachers 

discuss reports with parents during conferences (typically in fall and winter).  In addition to providing scores 

and benchmarks, these reports provide suggestions for how families can be involved in their child’s reading 

development (see example report information below). 

In addition to providing reports on the Universal Screening assessments, parents get regular updates on 

student progress through a variety of assessment reports, report cards, and other means.  Teachers 

communicate students’ independent reading levels to parents, provide independent reading level books for 

students to take home, as well as books parents can read aloud to their children.  Teachers typically use a 

reading log to communicate with families regarding how much students are reading in school and need to 

read at home.  Further, each school offers at least one family night during the school year focused on 

literacy and parent education and involvement. 

When students are identified as needing additional support outside the regular classroom instruction, 

families are informed of the reason for the additional support, the support plan, and regular progress 

updates.  Input and consultation from parents is encouraged. 

Example Information from Universal Screening Reports: 

Letter Naming Fluency 

A teacher listens as your child names letters on a page. The teacher records the number of letters read 
accurately in one minute and each naming error made. 
 

This measure tells us how well your child can identify printed letters.  Teachers can review which specific 
letters may need additional work. 

Some things you can do to support your child: 

 Letter flashcards, asking your child to name the letter. 
 Have them tell you letters on signs, in books, etc. Focus both on capital and lower case letters. 
 Put emphasis on letters that look alike (i.e. – p, g, q, b, d/m, n, h,/ M, N, W ,H) 

 

Letter Sound Fluency 

A teacher listens to your child pronounce letters on a page.  The teacher records the number of letters 
spoken correctly in one minute and the number and types of errors made. 

This measure tells us how well your child can produce each letter’s sound. Teachers can review which 
specific letter sounds may need additional work. 

Some things you can do to support your child: 

 Use letter flashcards, asking your child for the letter sound. 
 Focus on vowel sounds 
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 Have your child say ONLY the letter sound.  Many children add the /u/ sound to the end of letter so 
instead of /g/ it sounds like /gu/ 

 

Nonsense Word Fluency 

A teacher listens to your child pronounce letters on a page.  The teacher records the number of letters 
spoken correctly in one minute and the number and types of errors made. 

This measure tells us how well your child can produce each letter’s sound. Teachers can review which 
specific letter sounds may need additional work. 

Some things you can do to support your child: 

 Practice vowel sounds 
 Put emphasis on letters that look alike 
  (i.e. – p, g, q, b, d/m, n, h,/ M, N, W, H) 

 

CBM Reading (Oral Reading Fluency) 

A teacher listens to your child read a grade-level passage. The teacher records how many words were read 
in one minute and the number and types of errors made 

This measure tells us how fluently your child reads grade-level material.  Teachers can use the number of 
words, accuracy rate and the types of errors, as well as the reading strategies used by your child to plan 
further instruction and support. 

Some things you can do to support your child: 

 Increase the amount of time they read at home, silently and aloud. 
 Work on sight words (flashcards) 
 Read to your child to model fluency. 
 Read aloud the same book/passage as your child at the same time to increase fluency. 

 

Description of Grading Criteria 

Students with a score of Meets (M) typically:  

 Students who receive this score typically: 

 Demonstrate advanced thinking and understanding of skills. 

 Master and apply knowledge and skills that lead to consistent, high quality work. 

 Apply skills independently in most academic situations. 

 Demonstrate solid and consistent understanding of skills. 

 Apply knowledge and skills that lead to quality work that meets established expectations. 

 Require minimal support to complete work. 
 

Students with a score of Does not Meet (D) typically:  

 Demonstrate partial and/or inconsistent understanding of skills. 

 Produce work that is below expectation 

 Require additional instruction, reinforcement and/or practice of skills to produce work that is near 
established expectations. 

 Require additional time and significant support to complete work. 
 

NA – Not Addressed at this time 
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IX. District Early Literacy Communication System for Annual 
Reporting 

 

District 622 communicates overall district reading proficiency through its World’s Best Workforce Report.  

The most recent report can be found on the district website. 

 

http://www.isd622.org/domain/1719

